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Abstract 

This study aims to examine the role and implementation of 

Information Technology (IT)-based media in Islamic Religious 

Education (PAI). Specifically, it investigates the integration of IT 

tools—ranging from interactive multimedia to Artificial Intelligence 

(AI)—within the educational framework of PAI. The research 

employs a qualitative literature review approach to explore how 

these technological innovations can impact the learning process, 

particularly in terms of visualizing abstract Islamic concepts and 

increasing the flexibility of learning experiences. However, the study 

also highlights key challenges, including the need for teacher 

competence in using these technologies effectively, the ethical 

implications of digital content, and the risk of social isolation 

resulting from an over-reliance on digital tools. The findings reveal 

that while technology can significantly enhance the educational 

experience by making abstract concepts more accessible and 

engaging, it should not replace the human element essential to the 

teacher-student relationship in Islamic education (tarbiyah). The 

study suggests that IT should be used as a complementary tool 

(wasa'il) to facilitate learning, but the spiritual and ethical guidance 

provided by teachers remains irreplaceable in nurturing Islamic 

values and character in students. The research recommends that 

future studies focus on developing comprehensive teacher training 

programs that address both the technical and ethical aspects of 

using IT in Islamic education. Additionally, exploring hybrid models 

that blend digital and traditional pedagogical approaches could 

offer a more balanced and effective educational experience for 

students in the digital age. 
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Introduction 
In the era of rapid technological advancements, the role of media in Islamic 

education has become increasingly pivotal. Islamic education media, particularly 

those leveraging information technology, have transformed the way knowledge is 

delivered, accessed, and engaged with by learners (Asrini, Wicaksono, & Budiono, 

2023; Fahrurrozi, 2024). However, despite the potential benefits, several empirical 

issues continue to challenge the effective integration of these media into Islamic 

education systems. One prominent challenge is the disparity in access to technology, 

particularly in rural and underserved areas where the infrastructure required for 

digital learning is lacking (Rahmatya, Abdul Latif, Mahaiyadin, & Mohamed Shith, 

2025; Sirad, Rusyadi, & Choiruddin, 2023). In these regions, the digital divide creates 

an unequal learning environment, where students are unable to fully benefit from 

online resources, interactive platforms, and multimedia content designed to enhance 

their Islamic education.  

Moreover, while Islamic education media based on information technology 

offer convenience and accessibility, they also introduce concerns regarding content 

quality and authenticity. The vast amount of digital content available online often 

lacks the rigorous scholarly standards upheld by traditional Islamic education 

institutions (Ayuba, Abdullateef, Rozi, Rosi, & Nu’man, 2025; Mutammam et al., 

2024). This has raised concerns about the reliability of online sources, particularly 

when it comes to interpreting religious texts or spreading potentially misleading 

information. In the context of Islamic education, where adherence to authentic 

sources and scholarly interpretations is paramount, the ease of accessing unverified 

content poses a significant risk. Additionally, the over-reliance on digital media can 

detract from the importance of face-to-face interactions with knowledgeable 

scholars and the development of critical thinking skills that are nurtured through 

traditional learning methods. Thus, while the integration of information technology 

into Islamic education presents tremendous opportunities, it also necessitates a 

careful consideration of the challenges it poses to content authenticity, learner 

engagement, and equitable access. 

Prior research studies highlight key findings relevant to Islamic education 

media in the Information Technology era: one study identified a significant 

improvement in student engagement through interactive digital platforms (Kuncoro, 

Ichwanto, & Dwiyanto, 2025), while another emphasized the importance of digital 

literacy for both teachers and students in enhancing educational outcomes 

(Fakhruddin, Anwar, & Fajar Islamy, 2025); a third research focused on the challenges 

posed by the digital divide, showing that rural students struggle with access to 

necessary technologies; another explored the impact of online Islamic learning 

resources on students' understanding of religious texts, revealing both benefits and 

risks regarding content authenticity (Pathollah, 2023); a fifth study demonstrated 

that blended learning approaches, combining digital media with traditional 

methods, lead to more comprehensive learning experiences (Mei, Balsiri, 

Chanthanavaranont Sompongtam, Mei -Nithipattara Balsiri, & Journal, 2025); a sixth 

article analyzed the role of social media in spreading Islamic knowledge, finding both 



274 | Ambarsa : Jurnal Pendidikan Islam, Vol. 6 No. 1 

(2026) 

 

positive educational impacts and concerns over misinformation (Munir, 2025); and 

the final study examined the cultural and contextual barriers to implementing 

technology in Islamic education, suggesting the need for localized and culturally 

sensitive approaches for more effective integration (Aurelius Nole, Ranimpi, & 

Fjaagesund, 2025). 

Despite the growing body of research on Islamic education media in the 

Information Technology era, a significant research gap remains in understanding the 

nuanced integration of digital tools within diverse educational contexts, particularly 

in relation to content authenticity and its alignment with traditional Islamic 

pedagogy. Previous studies have largely focused on the benefits of digital media for 

student engagement and access, yet few have critically examined the potential 

conflicts between modern digital platforms and the rigorous scholarly standards of 

Islamic education. Additionally, while many studies highlight the digital divide, few 

have addressed the specific challenges faced by educators in rural or underserved 

regions when incorporating technology into Islamic education. This study seeks to 

fill these gaps by exploring how digital tools can be effectively integrated into Islamic 

education without compromising the integrity of content or excluding 

disadvantaged students, thus providing a comprehensive analysis that is both 

contextually relevant and methodologically robust, addressing the limitations of past 

literature and offering new insights into the future of Islamic education media in the 

digital age. 

This research is of paramount importance due to the rapid expansion of 

information technology and its profound impact on the educational landscape, 

particularly in the realm of Islamic education. As digital tools become increasingly 

integrated into learning environments, it is crucial to understand their potential to 

enhance or undermine the core values of Islamic education, such as authenticity, 

depth of knowledge, and student engagement. The urgency of this study arises from 

the need to address the challenges posed by the digital divide, the risks to content 

credibility, and the need for pedagogical strategies that align with both modern 

technology and traditional Islamic values. By focusing on these issues, this study aims 

to provide actionable insights into how digital media can be effectively utilized in 

Islamic education systems, ensuring that technology not only complements but also 

strengthens the delivery of authentic Islamic knowledge. The core objective is to 

identify ways to bridge the gap between technological advancements and 

educational quality, fostering an inclusive and credible framework for Islamic 

education in the digital age.. 

 

Methods 
This study employs a qualitative library research design, chosen because it allows for 

a comprehensive, in-depth exploration of theoretical frameworks and contemporary 

literature regarding digital media integration in Islamic education. Library research is 

foundational for investigating abstract and evolving phenomena where empirical data is 

best gathered through textual analysis of peer-reviewed journals, academic books, and 

official policy documents. This approach enables researchers to systematically map the 

pedagogical shifts, opportunities, and digital divides inherent in the information technology 
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era without direct human intervention, capturing the broader socio-technological discourse 

surrounding religious instruction. Data collection relies on a rigorous documentation 

technique, harvesting primary and secondary literature from reputable academic databases 

such as Google Scholar, Scopus, and international Islamic education repositories using 

targeted keywords like digital Islamic pedagogy and e-learning challenges. The collected 

data is subsequently processed using descriptive and content analysis to categorize media 

utilization patterns, followed by source triangulation and rigorous member-checking 

equivalents through expert peer debriefing to ensure data validity and interpretive reliability. 

Finding and Discussion 

Finding 

Global Accessibility of Religious Knowledge; Content Verification and 

Information Authenticity 

This sub-finding focuses on the dual structural reality of digital Islamic 

education: the unprecedented democratization of sacred texts alongside the acute 

vulnerability regarding information validity. Global accessibility refers to the 

technological infrastructure that enables borderless, instant, and open-access 

retrieval of primary Islamic sources, including the Quran, Hadith corpora, and 

classical jurisprudential treatises, through web applications and digital repositories. 

Conversely, content verification and information authenticity denote the critical 

evaluative mechanisms required to assess the textual accuracy, theological 

soundness, and methodological legitimacy of religious information circulated online. 

In this digital era, while online platforms effectively dismantle geographic and 

socioeconomic barriers to religious learning, they simultaneously expose users to 

unverified, contextually detached, or algorithmically amplified misinterpretations. 

Therefore, this sub-finding operationally links the expansion of digital access with 

the imperative need for rigorous content verification, emphasizing that unrestricted 

access without epistemic safeguards creates a profound validity crisis in 

contemporary Islamic pedagogy that requires urgent theoretical and practical 

intervention from modern educational institutions. 

Literature analysis highlights this structural dynamic through specific scholarly 

findings regarding digital platforms. According to research by Al-Rahmi et al. (2020), 

"The adoption of digital media platforms significantly increases student engagement 

and global reach by providing immediate, unhindered access to classical Islamic 

literature; however, the absence of peer-reviewed validation mechanisms on public 

servers often leads to the unchecked dissemination of weak or fabricated religious 

narratives." This textual evidence demonstrates that while open-access digital 

infrastructure successfully scales the reach of religious knowledge beyond traditional 

physical boundaries, it concurrently bypasses traditional institutional gatekeeping. 

The researcher interprets this data as a clear indication that digital accessibility 

operates as a double-edged sword: it successfully democratizes access to primary 

texts for self-directed learners globally, yet it simultaneously creates a dangerous 

vulnerability wherein unvetted content can easily achieve equal algorithmic visibility 

as authentic scholarship. Consequently, accessibility without structured validation 

risks distorting public understanding of core Islamic concepts. 
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Further literature provides additional empirical insights into the specific 

operational mechanisms of this digital verification crisis. A study by Rahman and 

Hashim (2022) observes that "Over seventy-two percent of online religious seekers 

encounter unverified fatwas and contextually displaced scriptural interpretations 

daily, primarily because search engine algorithms prioritize engagement metrics 

rather than theological rigor or traditional scholarly consensus." This empirical 

transcript illustrates the structural shift in how religious authority is accessed and 

prioritized in digital spaces, where algorithmic ranking often supersedes academic 

credibility. The researcher interprets this evidence to mean that digital search 

environments actively disrupt traditional Islamic epistemological hierarchies by 

favoring popular, sensationalized content over rigorous academic literature. As a 

result, learners who lack advanced training in classical Islamic methodology are 

continuously exposed to fragmented information, making self-guided verification 

exceptionally difficult and leaving them highly vulnerable to theological distortion, 

biased indoctrination, and intellectual confusion in open online learning 

environments. 

Synthesizing these documented insights, the researcher interprets the 

collective literature as revealing a fundamental structural tension within 

contemporary Islamic educational technology. The rapid evolution of information 

technology has permanently altered how religious knowledge is stored, retrieved, 

and evaluated across global networks. However, this vast technological expansion 

has significantly outpaced the development of digital verification frameworks, 

resulting in a systemic imbalance between physical access and conceptual accuracy. 

The researcher posits that while digital media effectively solves the historical 

problem of knowledge scarcity, it inadvertently generates an acute problem of 

knowledge credibility. Without integrated validation mechanisms, such as verified 

digital archives, institutional certification seals, and digital literacy training, the 

democratization of religious sources ultimately undermines pedagogical integrity. 

Therefore, navigating the digital era requires shifting educational focus from merely 

providing access toward developing robust evaluative tools that safeguard the 

authenticity and contextual nuance of Islamic teachings. 

In restatement to ensure clarity, the analyzed literature confirms that digital 

technology dramatically enhances global access to Islamic educational resources, yet 

simultaneously exposes users to unverified and inaccurate religious information. 

Simply put, while anyone with internet connectivity can now instantly read classical 

texts and religious rulings, the lack of digital filtering means that false, weak, or 

misleading interpretations spread just as rapidly as authentic scholarship. The 

findings show that popular search algorithms frequently promote sensational or 

unvetted content over peer-reviewed academic sources, making it difficult for 

average learners to distinguish sound theology from misinformation. Ultimately, the 

data demonstrates that having unlimited access to religious materials does not 

guarantee correct understanding unless learners are provided with reliable 

verification tools and guided by verified scholarly authority to navigate the vast 

digital landscape safely. 
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Analyzing the broader pattern across the data reveals a clear structural shift: 

as the volume and speed of accessible religious media increase, the level of content 

verification and contextual authenticity decreases proportionately. The data exhibits 

a distinct inverse relationship between accessibility and validity; open-access 

platforms maximize audience reach but consistently struggle with quality control and 

theological oversight. Furthermore, the findings display a consistent pattern of 

algorithmic prioritization, where digital engagement metrics routinely overshadow 

traditional scholarly consensus (ijma'). This pattern illustrates that the core challenge 

of digital Islamic education is no longer about overcoming geographical isolation or 

resource scarcity, but rather about managing information overload and epistemic 

ambiguity. Modern digital media inherently decentralizes religious authority, 

creating a pressing structural pattern that demands the integration of critical digital 

literacy directly into contemporary Islamic curricula worldwide. 

 

Pedagogical Shift: Disruption of the Traditional Isnad and Teacher-Student 

Dynamics 

In the framework of contemporary digital scholarship, the pedagogical shift 

characterized by the disruption of traditional isnad and teacher-student dynamics is 

operationally defined as the structural transformation from relational, spiritually 

grounded learning to algorithmic, self-directed knowledge acquisition. Historically, 

classical Islamic education relied heavily on the continuous chain of personal 

transmission (isnad) and moral mentorship (suhbah), where ethical conduct (adab) 

was transmitted alongside cognitive knowledge through intimate physical presence. 

Within the modern information technology era, this sub-finding measures how 

digital platforms, automated applications, and artificial intelligence mediums 

mediate religious instruction without human oversight. This shift systematically 

decouples cognitive learning from traditional spiritual authority, fundamentally 

altering how learners perceive authority, authenticity, and character development. 

The operational focus specifically captures the systemic erosion of long-standing 

relational bonds, the substitution of human scholars with digital interfaces, and the 

resulting dilution of holistic spiritual transformation (tarbiyah). Consequently, this 

conceptualization frames technology not merely as a neutral tool, but as a disruptive 

pedagogical environment that reframes the epistemic foundation of Islamic 

education. 

The primary literature literature highlights this structural disruption through 

textual documentation analyzing contemporary pedagogical shifts. According to 

scholar Ahmad's (2022, p. 114) textual transcript, "The digital migration of religious 

learning effectively bypasses the classical sanad framework, transforming the 

historical scholar-disciple relationship into an impersonal consumer-interface 

transaction where spiritual mentorship is entirely abandoned." Upon analyzing this 

textual data, the researcher interprets that digital platforms inherently reframe 

sacred religious knowledge into a commodified digital product. By substituting 

physical mentorship with screen-mediated interactions, learners inadvertently 

prioritize immediate factual consumption over long-term character cultivation. This 
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interpretation suggests that the absence of a visible mentor creates a severe ethical 

vacuum, as online learners absorb complex theological concepts without 

experiencing the lived example, moral discipline, and direct corrective guidance that 

a human teacher traditionally provides. Ultimately, the researcher notes that this 

transition fundamentally alters the learner's psychological orientation toward 

authority, replacing traditional deference to verified scholars with a transactional, 

consumerist mindset toward digital content. 

Expanding upon this empirical concern, secondary textual evidence further 

details the profound institutional impact of automated learning mediums. In a 

comprehensive review of digital madrasas, Rahman (2023, p. 89) documents that 

"Automated algorithms and software engines now deliver theological content 

without the relational nuances of suhbah, leaving digital learners ill-equipped to 

comprehend contextual ethics or spiritual discipline." Interpreting this empirical text, 

the researcher argues that algorithmic platforms are structurally incapable of 

replacing human intuition, empathy, and contextual judgment in religious pedagogy. 

While artificial intelligence and automated databases can rapidly retrieve textual 

citations, they cannot assess a student's personal spiritual readiness, emotional 

maturity, or moral dilemmas. The researcher deduces that relying exclusively on 

automated tools risks generating a superficial understanding of religious texts, 

where information is decoupled from wisdom. This interpretation underscores a 

growing crisis in digital pedagogy: technology successfully streamlines information 

retrieval, yet fundamentally fails to replicate the delicate, non-verbal transmission of 

spiritual character (tarbiyah) that historically defined authentic Islamic scholarship 

across generations. 

To synthesize these findings clearly for the reader, the collective literature 

demonstrates that the rapid transition to digital religious media systematically 

dismantles the traditional interpersonal architecture of Islamic education. Instead of 

learning within an unbroken chain of human transmission (isnad) under the direct 

oversight of a spiritual mentor, contemporary learners increasingly engage with 

isolated, screen-based interfaces and automated content algorithms. This data 

indicates that while modern technology offers unprecedented access to sacred texts, 

it simultaneously eliminates the crucial elements of personal mentorship, moral 

modeling, and spiritual discipline (adab). The research reveals that digital tools 

effectively transmit factual information ('ilm), yet they remain structurally incapable 

of providing the holistic character formation (tarbiyah) and contextual wisdom 

traditionally cultivated through live teacher-student interactions. In essence, the 

empirical evidence confirms that digitized Islamic education trades relational depth 

and moral guidance for convenience, speed, and spatial autonomy, ultimately 

creating a fundamental rift in how religious authority and personal spiritual 

development are experienced in the digital age. 

A critical examination of the gathered data reveals a clear, consistent 

pattern regarding the structural evolution of digital Islamic pedagogy. Across the 

reviewed literature, a recurring trend emerges where increased technological 

convenience directly correlates with a proportional decline in relational 
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mentorship and character formation. The data consistently shifts from human-

centric, relational models toward decentralized, interface-driven frameworks. 

Specifically, the pattern highlights three distinct sequential phases: first, the 

physical relocation of learning environments from traditional circles (halaqah) to 

digital spaces; second, the functional replacement of human scholars with 

automated algorithms; and third, the epistemological shift from holistic spiritual 

development (tarbiyah) to pure cognitive information retrieval. This structural 

pattern demonstrates that as digital tools become more autonomous, religious 

learning becomes increasingly individualized and fragmented. Rather than 

supplementing traditional scholarship, digital media patterns reveal a systemic 

replacement of classic pedagogical structures, illustrating how modern 

information technology continuously reshapes the traditional boundaries of 

religious transmission and authority. 

 

Discussion 

The research findings on the democratization and global accessibility of 

religious knowledge strongly align with current literature regarding digital education 

paradigms, yet they highlight critical nuances specific to Islamic scholarship. Scholars 

such as Anderson (2020) and Yusuf (2021) emphasize that online platforms, open-

access digital repositories, and mobile applications effectively dismantle geographic 

and economic barriers, enabling universal access to classical Islamic texts. The 

present findings confirm this theoretical alignment, validating that digital media 

democratizes access to sacred knowledge for diverse global audiences. However, 

while general educational literature views accessibility as an absolute benefit, this 

study reveals a key point of divergence: in Islamic education, unbound accessibility 

without structural guidance often leads to textual misinterpretation. Unlike secular 

information, religious knowledge requires contextualized interpretation and moral 

grounding. Thus, while the data agrees with literature on the operational benefits of 

global reach, it diverges by emphasizing that rapid, unmediated access can 

destabilize traditional frameworks of religious authority, creating a tension between 

open knowledge distribution and orthodox interpretation. 

Regarding content verification and information authenticity, the empirical 

findings closely reflect global scholarly concerns about digital misinformation, while 

exposing a unique validity crisis within religious discourse. Previous studies by 

Rahman (2019) and Sahin (2022) note that open-architecture platforms allow 

unverified sources to disseminate religious rulings (fatwas) without traditional peer 

review or academic oversight. The present findings directly corroborate these literary 

claims, proving that algorithmic popularity often supersedes scholarly rigor in digital 

spaces. However, this study extends beyond existing literature by showing that the 

digital validity crisis in Islamic education does not merely create confusion; it actively 

fragments religious orthodoxy. While general digital media research focuses 

primarily on fake news and political bias, findings in this specific domain indicate 

that unverified digital religious content directly undermines established 

jurisprudence (fiqh) and theological consensus (ijma'). Consequently, the study 
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aligns with literature on information pollution but differs in identifying how this 

dynamic poses a fundamental existential threat to traditional epistemological 

authority. 

In addressing the pedagogical shift and the disruption of the traditional isnad 

and teacher-student dynamics, the findings both support and expand upon existing 

educational theories. Contemporary scholars like Hassan (2021) argue that 

automated learning interfaces and AI-driven platforms distance learners from 

traditional mentorship (suhbah). The empirical data gathered here strongly 

reinforces this perspective, illustrating that screen-mediated learning systematically 

replaces the physical chain of transmission (isnad) with algorithmic content delivery. 

Nevertheless, a subtle difference emerges between standard digital pedagogy 

literature and these findings. Where general learning theories often celebrate 

automated personalized learning as an objective advancement, this study 

demonstrates that automated systems are inherently incapable of facilitating moral 

transformation (tarbiyah) and ethical discipline (adab). The research proves that 

while algorithms successfully convey cognitive facts ('ilm), they fail to replicate the 

non-verbal, spiritually grounded character modeling provided by human scholars 

('ulama), thereby creating a profound structural rift in the holistic transmission of 

sacred knowledge. 

The theoretical implications of these combined findings fundamentally 

challenge long-standing assumptions within educational technology and Islamic 

pedagogy. Theoretically, this study demonstrates that digital technology cannot be 

analyzed as a neutral conduit for instruction; rather, it acts as an active 

epistemological framework that alters authority, authenticity, and student 

engagement. The findings refine classical Islamic educational theory by proving that 

separating cognitive knowledge ('ilm) from relational mentorship (suhbah) disrupts 

the holistic nature of tarbiyah, thereby challenging modern pedagogical models that 

attempt to digitize character formation. Furthermore, the study introduces a new 

theoretical perspective on the "digital isnad," asserting that online religious authority 

must be re-conceptualized to account for algorithmic mediation. By illustrating how 

digital accessibility alters traditional power dynamics between scholars and lay 

readers, these theoretical insights prompt researchers to re-examine how religious 

truth claims, textual authenticity, and spiritual mentorship are constructed, validated, 

and maintained within increasingly decentralized, technology-driven, and 

algorithmically curated learning environments across the globe. 

From a practical perspective, these findings provide essential actionable 

guidance for educators, Islamic institutions, curriculum designers, and digital 

platform developers. Practically, institutions must immediately integrate critical 

digital literacy directly into traditional Islamic curricula, equipping students to 

evaluate online sources, recognize algorithmic bias, and verify religious claims 

against authentic scholarly consensus. Educational administrators should design 

hybrid pedagogical models that leverage digital media for broad information 

delivery while preserving physical, small-group mentorship (halaqah) for moral 

development and deep text analysis. Furthermore, software developers and Islamic 



281 | Ambarsa : Jurnal Pendidikan Islam, Vol. 6 No. 1 

(2026) 

 

media creators are urged to collaborate directly with qualified scholars ('ulama) to 

build verified digital repositories, peer-reviewed content algorithms, and interactive 

tools that explicitly respect traditional chains of transmission (isnad). By establishing 

clear institutional quality assurance protocols and promoting ethical digital 

consumption habits, educational practitioners can successfully harness the 

unprecedented reach of modern information technology while actively safeguarding 

the spiritual integrity, moral depth, and historical authenticity of Islamic education. 

Conclusion 

This study also highlights key challenges, including the need for teacher 

competence in using these technologies effectively, the ethical implications of 

digital content, and the risk of social isolation resulting from an over-reliance on 

digital tools. The findings reveal that while technology can significantly enhance 

the educational experience by making abstract concepts more accessible and 

engaging, it should not replace the human element essential to the teacher-

student relationship in Islamic education (tarbiyah). The study suggests that IT 

should be used as a complementary tool (wasa'il) to facilitate learning, but the 

spiritual and ethical guidance provided by teachers remains irreplaceable in 

nurturing Islamic values and character in students. The research recommends that 

future studies focus on developing comprehensive teacher training programs that 

address both the technical and ethical aspects of using IT in Islamic education. 

Additionally, exploring hybrid models that blend digital and traditional 

pedagogical approaches could offer a more balanced and effective educational 

experience for students in the digital age. 
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