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Abstract

This study aims to explore the strategic development of a
multidisciplinary-based Islamic education curriculum, focusing on
the approaches and implications for effective educational practices.
The problem addressed is the challenge of integrating various
disciplines within the Islamic education curriculum while
maintaining the core values and objectives of Islamic teachings. The
research adopts a qualitative case study approach, utilizing
interviews, focus group discussions, and document analysis as data
collection instruments. Data analysis follows the Miles and
Huberman model, including data reduction, data display, and
conclusion drawing. The findings indicate that the integration of
multiple disciplines within Islamic education enhances students'
critical thinking, problem-solving skills, and broader knowledge
application. Teachers face challenges in adapting traditional
teaching methods to interdisciplinary approaches, requiring
ongoing professional development and curriculum support. The
curriculum development process must consider local cultural
contexts and the specific needs of students, ensuring relevance and
engagement. Collaborative  efforts between educational
institutions, scholars, and policymakers are crucial to successfully
implementing  multidisciplinary-based  Islamic  education.
Additionally, there is a need for further research to explore the
long-term impact of such a curriculum on students' academic and
personal development. Future studies should focus on evaluating
the effectiveness of the multidisciplinary approach in various
educational settings.
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Introduction

Islamic Religious Education (IRE) plays a central role in shaping the
personality of students, not only to be religious but also intelligent, creative, and
capable of adapting to the evolving times (Lafrarchi, 2020; Saada & Magadlah,
2021). However, in practice, the IRE curriculum in many educational institutions
still predominantly focuses on the cognitive aspects of religion, employing a
normative-doctrinal approach(Suhayib & Ansyari, 2023). This results in IRE often
being perceived as disconnected from the 21%-century skills students need to
master, such as digital literacy, critical thinking, collaboration, and problem-
solving. The complexity of global challenges demands a curriculum that integrates
Islamic values with a multidisciplinary approach to make it more relevant,
adaptive, and contextual to real-life situations(Khilmiyaha & Suudb, 2020).

The issue is further emphasized by the reality that students live in an
environment saturated with information, technology, and cross-cultural
interactions(Rohman et al., 2024). Without the renewal of a multidisciplinary-
based IRE curriculum, students are at risk of only understanding Islam within a
normative framework, without being able to apply it to contemporary problems.
For instance, global issues such as environmental sustainability, digital
technology, and religious moderation require an interdisciplinary approach that
cannot be addressed solely through doctrinal teaching (Assa’idi, 2021). Therefore,
the IRE curriculum must be developed with strategies that integrate various
disciplines, including science, technology, social sciences, and the humanities,
without eroding the fundamental Islamic values that serve as the moral and
spiritual foundation.

The theory of Islamic education emphasizes that knowledge in Islam is
holistic and integrative(Latuconsina, 2023). (Kolb, 2023) underscores the
importance of balancing religious and worldly knowledge as the foundation of
civilization. He argues that both realms should complement each other rather
than function separately, as this balance is crucial for the advancement of
societies. In line with this, (Khalili et al., 2022) critiques the separation of
knowledge, which he believes leads to an epistemological crisis in education.
According to Khalili, compartmentalizing knowledge into religious and secular
categories diminishes the richness of understanding and stifles intellectual
growth. This theoretical framework aligns with a multidisciplinary approach to
Islamic Religious Education (IRE), viewing IRE not as an isolated subject, but as an
integral part of the educational system that unites reason, revelation, and social
reality(Demirel Ucan & Wright, 2019). A multidisciplinary approach enables IRE to
connect Islamic teachings with global phenomena, such as ethics in technology
use, ecological awareness, and the reinforcement of spiritual identity amidst the
wave of modernization.

Previous studies further support the urgency of developing a
multidisciplinary IRE curriculum. For instance, research by (Muis, 2025) reveals that
integrating religious moderation into the IRE curriculum enhances students’
tolerance in multicultural contexts. This approach helps students navigate
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differences in a diverse society, fostering peaceful coexistence. Similarly, (Jenuri
et al., 2025) found that project-based learning in IRE not only nurtures students’
creativity but also strengthens their sense of responsibility, preparing them for
real-world challenges. (Demirel Ucan & Wright, 2019) demonstrated that digital
literacy based on Islamic values empowers students to critically filter information
in an era of disruption, ensuring they can make informed decisions in an
increasingly digital world. These findings highlight the significant potential for a
multidisciplinary IRE curriculum, one that goes beyond normative teachings to
cultivate social, academic, and technological competencies. This approach aligns
with the evolving demands of the 215 century, preparing students to address both
contemporary issues and global challenges effectively.

Although there is a growing body of research supporting the integration
of multidisciplinary approaches into Islamic Religious Education (IRE), a notable
gap remains in understanding how these strategies can be systematically applied
to address the complex challenges of modern society. While studies such as those
by (Muis, 2025) and (Jenuri et al.,, 2025) highlight the positive impact of religious
moderation and project-based learning on students’ tolerance and creativity,
there is limited empirical evidence on how to effectively design and implement a
curriculum that combines Islamic teachings with contemporary global issues, such
as technological ethics, environmental sustainability, and digital literacy, within a
cohesive, interdisciplinary framework. Additionally, although (Demirel Ucan &
Wright, 2019b) explore the importance of digital literacy in IRE, few studies have
examined the intersection of Islamic values with digital technologies and their
potential for equipping students to navigate the complexities of the modern
world. This research seeks to bridge this gap by developing a comprehensive
framework for a multidisciplinary IRE curriculum that integrates Islamic teachings
with critical contemporary issues. The significance of this study lies in its potential
to provide a practical, scalable model for IRE curriculum development, which not
only enhances students’ academic competencies but also strengthens their social
and technological skills, preparing them to engage with the challenges of modern
life while remaining grounded in Islamic moral and spiritual principles.

The development of a multidisciplinary-based Islamic Religious Education
(IRE) curriculum has become a strategic necessity that cannot be
overlooked(Wakhidah & Erman, 2022). Such a curriculum is expected to produce
students who are not only devout, pious, and morally upright but also possess the
skills required in the workforce and society. Moreover, the integration of a
multidisciplinary approach in IRE can foster critical awareness among students,
enabling them to connect Islamic teachings with contemporary issues such as
environmental sustainability, technology, and globalization(Adhi et al,, 2022). This
approach ensures that students are not trapped in a dichotomy between religious
and general knowledge. The objective of this research is to analyses the strategic
development of a multidisciplinary-based IRE curriculum, focusing on exploring
the approaches and implications for effective educational practices. Additionally,
the study aims to offer a curriculum development model that is not only
normative but also transformative, adaptive, and contextual, effectively
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addressing the needs of Islamic education in the face of global disruption and
change.

Methods

This research adopts a qualitative case study approach, selected for its
ability to provide an in-depth understanding of complex phenomena within a
real-life context (Creswell, 2007). A case study design is particularly suitable for
exploring the development and implementation of a multidisciplinary-based
Islamic Religious Education (IRE) curriculum, as it allows for a detailed exploration
of the experiences, perspectives, and practices of those involved. The research is
conducted in educational institutions that have integrated multidisciplinary
approaches into their IRE curricula, with the location chosen based on the
institutions’ engagement with progressive educational practices and their
willingness to participate in the study.

Data collection techniques include interviews, focus group discussions, and
document analysis (Cohen et al., 2007). Interviews are conducted with key
stakeholders, such as curriculum developers, educators, and administrators, to
gather insights into the processes and strategies used in curriculum development.
Focus group discussions are held with students and teachers to explore their
perspectives and experiences, while document analysis allows for the review of
curriculum materials and educational policies to identify key themes and
strategies (Bridges, 2017).

Data analysis follows the Miles and Huberman model, consisting of data
reduction, data display, and conclusion drawing(Leavy & Patricia, 2017). Data
reduction involves organizing and simplifying the raw data to identify significant
patterns and themes. Data display presents the reduced data in an accessible
format, such as charts or matrices, allowing for easier interpretation and
analysis(Smith et al., 2009). Finally, conclusion drawing involves synthesizing the
data to identify meaningful insights and implications for curriculum development.
To ensure the validity of the findings, data triangulation is employed, comparing
information from multiple sources to cross-check consistency and reliability.
Member checking is also used, where participants review the findings to confirm
accuracy, and peer debriefing is conducted to enhance the credibility of the
analysis.

Finding and Discussion
Finding

The operational definition of the sub-findings in this study refers to the
strategic development of a multidisciplinary-based Islamic Religious Education
(IRE) curriculum. This curriculum integrates Islamic values with various academic
disciplines, such as science, technology, and the humanities, aiming to produce
students who are not only knowledgeable in religious teachings but also
equipped with 21%-century skills. The research focused on understanding how
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such a curriculum is conceptualized, developed, and implemented within
educational institutions, the methods used in its integration, and the challenges
faced by educators and curriculum developers. Additionally, the study aimed to
explore the implications of this integration on the academic and social
competencies of students, as well as the educational practices of teachers.

In an interview with one of the curriculum developers, it was emphasized
that the integration of multidisciplinary approaches in Islamic education is seen
as essential to keep up with global educational trends. The informant stated, “The
core aim of a multidisciplinary curriculum in IRE is to align Islamic teachings with
modern societal needs, helping students navigate real-world challenges, such as
environmental issues, digital literacy, and ethical use of technology.” The
researcher interprets this statement as reflecting a shift from traditional,
doctrinally focused Islamic education toward a more contemporary, skills-
oriented approach that addresses the complex demands of the modern world.
The curriculum aims to bridge the gap between religious knowledge and practical
skills, enabling students to apply Islamic values to everyday problems.

Another informant, a teacher who has been implementing the
multidisciplinary IRE curriculum in the classroom, shared their experiences: “While
the integration of various disciplines is challenging, students have responded
positively. They are more engaged when we relate Islamic teachings to current
issues like climate change and social justice.” The researcher interprets this
response as an indication that the multidisciplinary approach can enhance student
engagement by making the curriculum more relevant to their lives. It also
suggests that connecting Islamic principles with contemporary global issues helps
students better understand the practical application of their faith in an
interconnected world.

Through classroom observations, it was evident that students were actively
involved in discussions related to the integration of Islamic teachings and global
issues. For instance, in a session discussing environmental ethics, students were
observed to critically 60nalysi how Islamic values could inform sustainable
practices. The researcher interprets this as evidence that the multidisciplinary
curriculum is effectively engaging students in critical thinking and problem-
solving. The active participation of students in these discussions highlights their
ability to connect religious teachings with real-world challenges, a key goal of the
multidisciplinary approach.

The data collected from interviews, focus group discussions, and
observations indicates that the multidisciplinary-based IRE curriculum is perceived
as an innovative and necessary development in Islamic education. The integration
of religious values with contemporary issues, such as technology, environment,
and ethics, helps students apply their knowledge in meaningful ways.
Furthermore, the positive feedback from both educators and students suggests
that the approach enhances engagement, critical thinking, and social
responsibility. These findings point to the potential of a multidisciplinary
curriculum to equip students with both the moral guidance of Islam and the
practical skills required for success in modern society.
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From the data collected, a clear pattern emerges: the strategic
development of a multidisciplinary-based IRE curriculum fosters student
engagement by making learning relevant to real-world issues. Both educators and
students emphasize the importance of connecting Islamic values with global
challenges, indicating that this integration helps bridge the gap between religious
knowledge and practical application. The pattern also reveals that when students
are taught to relate their faith to contemporary issues, they become more
motivated and capable of critically 61nalysing and addressing societal problems.
This multidisciplinary approach not only enhances academic competencies but
also encourages social responsibility and ethical awareness among students.

Table 1. strategic development of a multidisciplinary-based Islamic Religious Education

Source of Data Key Statement Indicators
Interview "The core aim of a multidisciplinary Shift  from  traditional
Informant 1 curriculum in IRE is to align Islamic Islamic education to a

teachings with modern societal needs, skills-oriented approach.
helping students navigate real-world Integration of Islamic
challenges.” teachings with practical
skills and contemporary
global issues.
Interview "While the integration of various Positive student
Informant 2 disciplines is challenging, students engagement. Relevance of
have responded positively. They are Islamic  teachings to
more engaged when we relate Islamic current global issues such
teachings to current issues like climate  as climate change and
change and social justice." social justice.
Classroom "In a session discussing environmental Active student
Observation ethics, students critically analyzed how participation in
Islamic values could inform sustainable discussions. Critical
practices.” thinking and problem-
solving skills. Application
of Islamic values to real-
world problems.
Researcher’s "The  multidisciplinary-based  IRE Perception of IRE as

Interpretation

curriculum is  perceived as an
innovative and necessary
development in Islamic education.”

innovative. The integration
of religious values with
contemporary issues.
Positive feedback from
both educators and
students.

Researcher’s
Interpretation

"The multidisciplinary curriculum helps
students apply their knowledge in
meaningful ways and enhances their
critical thinking and social
responsibility.”

Student engagement in
critical thinking.
Application of knowledge
to  real-world  issues.
Emphasis on social
responsibility.
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Multidisciplinary Approach in Islamic Education Curriculum

The findings of this research highlight the importance of a multidisciplinary
approach in the development of Islamic Religious Education (IRE) curriculum. This
approach enables the integration of Islamic teachings with relevant disciplines
such as science, technology, social sciences, and humanities(Braun & Clarke,
2022). As opposed to being viewed as a standalone subject, IRE is seen as a space
where students can link Islamic values to contemporary issues in various fields.
This aligns with the idea presented in the literature, particularly by (Mohamed
Hashim et al., 2022), who advocated for the integration of religious knowledge
with worldly sciences to form a well-rounded individual. According to (Naim et al.,
2022), education should provide a holistic approach that combines both religious
and secular knowledge, a concept that resonates with the findings of this study.
By bridging faith with practical, real-life knowledge, the curriculum helps students
understand and apply Islamic principles in ways that are directly relevant to their
everyday lives.

The significant discoveries in this study was the ability to relate real-world
issues, such as climate change, to Islamic teachings. This was exemplified by
teaching environmental ethics through Quranic verses about human
responsibility as khalifah on Earth, integrated with ecological knowledge and
disaster mitigation strategies. This approach is consistent with findings from
previous research, which emphasizes the importance of contextualizing religious
teachings with modern scientific knowledge (Darmayenti et al., 2021). In this case,
the integration of religious ethics with environmental science allows students not
only to understand Islamic perspectives on caring for the Earth but also to link
these teachings to scientific data and practical solutions. This multidisciplinary
approach enables a deeper and more comprehensive understanding of the issues
at hand, making the lessons more relevant and applicable to students’ lives.

Further, the research found that the multidisciplinary approach enhances
the relevance of IRE in students' lives, making it easier for them to understand the
meaning and application of Islamic teachings in a world shaped by social, cultural,
and technological developments. For instance, the concept of Islamic
brotherhood can be linked to the challenges of multiculturalism in the era of
globalization (Chanifah et al., 2021). This connection mirrors the findings of
(Mukhibat et al., 2024), who argued that integrating Islamic values with global
issues like digital literacy helps students develop a more relevant and practical
understanding of their faith. By connecting Islamic concepts to real-world
phenomena, students are better able to apply these values in diverse social
settings. This practical application of religious teachings prepares students to
engage with contemporary issues in a way that reflects the holistic nature of
Islamic education, emphasizing social harmony and global citizenship(Hastasari
et al,, 2022).

However, the study also highlighted some challenges in the
implementation of the multidisciplinary approach. One of the key obstacles is the
lack of teacher competence, as many educators focus primarily on the normative
aspects of IRE and are not accustomed to integrating these teachings with other
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disciplines. This issue is consistent with the concerns raised by researchers like
(Nuryana, 2022), who found that teachers often lack the training to implement
innovative and interdisciplinary methods in religious education. Additionally, the
rigid structure of the current curriculum presents a barrier to cross-disciplinary
collaboration. The literature indicates that curriculum flexibility is essential for
fostering interdisciplinary teaching, and this aligns with the findings of this study
(Hamami & Nuryana, 2022), which suggest that policy changes are needed to
allow for more flexible and interdisciplinary teaching practices. This includes
providing professional development opportunities for teachers and creating an
environment that supports collaboration across disciplines.

The theoretical implications of this study are profound, as it reinforces the
idea that Islamic education should not be isolated from other fields of knowledge.
By adopting a multidisciplinary approach, IRE can contribute to the formation of
students who are not only religiously devout but also equipped with critical
thinking and practical skills to navigate the complexities of the modern world. This
approach aligns with the theory of holistic education proposed by (Winoto, 2022),
which encourages the integration of religious and secular knowledge. From a
practical standpoint, the findings suggest that curriculum development in IRE
should be more flexible, adaptive, and inclusive of other fields. Policymakers
should consider designing a curriculum that fosters cross-disciplinary learning,
and provide ongoing teacher training to equip educators with the skills needed
to teach IRE in a multidisciplinary context (Taja et al., 2021). These changes would
not only enhance the quality of IRE but also make it more relevant and impactful
for students in a rapidly changing global environment.

Figure 1. multidisciplinary approach in the development of Islamic Religious Education

Multidisciplinary
Approach in IRE

Transformative, Adaptive
& Contextual IRE Model

® Integrating Islam with Science, o Flexible & Relevant Curriculum
Technology, & Humanities
® Addressing Global &

Environmental Issues

¢ Local & Global Contexts

® Teacher Capacity Building

 Holistic Education
Perspective

Integration of Islamic Values with
21st Century Skills

® Honesty, Trustworthiness, Diligence, Tolerance
B

o Critical Thinking & Creativity

® Digital Literacy & Collaboration

Transformative, Adaptive, and Contextual Islamic Religious Education
Curriculum Model

The importance of developing a transformative, adaptive, and contextual
Islamic Religious Education (IRE) curriculum that goes beyond the normative
approach is emphasized in this research. This curriculum model is designed to

63 | Ambarsa : Jurnal Pendidikan Islam, Vol. 6 No. 1 (2026)



adapt to the evolving demands of modern society while retaining Islamic values
as its foundation(Pak et al., 2020). As opposed to the traditional approach, where
IRE primarily focuses on imparting religious knowledge, a transformative
curriculum aims to shape students’ mindset, attitudes, and actions in alignment
with the challenges of contemporary life(Roy et al., 2020). This aligns with the
ideas presented by (Bearman & Ajjawi, 2023), who highlighted the necessity of
integrating both religious and worldly knowledge to nurture well-rounded
individuals. This study’s approach takes this concept further by emphasizing that
IRE must not only teach religious doctrine but also encourage students to critically
engage with and navigate the complexities of modern society. The curriculum
should foster not only spiritual growth but also cognitive development that
enables students to thrive in a rapidly changing world, reflecting the need for a
curriculum that is both transformative and adaptable (Liu et al., 2020).

The research also underscores the adaptive nature of the IRE curriculum,
which must be responsive to technological advancements, globalization, and
social dynamics. In the literature, scholars such as (Hidayah et al., 2025) point out
the importance of adapting religious education to the needs of a globalized world,
where technological innovation and cultural exchange are central. This study
supports those findings, arguing that the IRE curriculum must address
contemporary issues such as Islamic digital literacy, ethics in social media,
environmental sustainability, and global peace. By incorporating these themes
into the curriculum, IRE becomes not only relevant but also impactful in preparing
students for the challenges they face in a digital and interconnected world (Hua
et al,, 2024). For example, by introducing Islamic ethics of digital literacy, students
can navigate the challenges of the modern technological era while staying
grounded in Islamic moral principles. This adaptive aspect of the curriculum
ensures that IRE remains relevant and timely, bridging the gap between traditional
religious teachings and the evolving needs of society (Zhang et al., 2025).

Contextualization emerges as another crucial element of the
transformative, adaptive, and contextual IRE curriculum presented in this study.
The curriculum must be connected to local realities and the specific needs of
students, enabling them to see Islam as a solution to real-world problems. This
approach aligns with the findings of previous studies, which highlight the
importance of making religious education meaningful by relating it to students’
daily lives and local contexts (Segu Odriozola, 2023). In this research, for instance,
topics like zakat and charity can be linked to issues such as poverty in the local
community. By contextualizing these concepts, students not only learn the
theoretical aspects of Islamic teachings but also understand how to apply them
practically to address pressing social issues (Abrahamse et al., 2015). This
contextualized approach makes the teachings of Islam more relatable, practical,
and impactful, empowering students to contribute meaningfully to their
communities while adhering to their religious principles.

However, the study also identifies challenges in implementing this
transformative, adaptive, and contextual curriculum. One of the key barriers is the
lack of teacher readiness and the limited capacity of educators to innovate and
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integrate interdisciplinary approaches. This finding aligns with the concerns raised
by (Natarajarathinam et al., 2021), who observed that many teachers are still
focused on the normative aspects of Islamic education and lack the training to
incorporate other disciplines into their teaching practices. Furthermore, the study
reveals that rigid curricular structures hinder cross-disciplinary collaboration. This
reflects the broader critique in the literature, which calls for more flexible and
collaborative teaching environments to enable the effective integration of various
fields into religious education. To address these challenges, the study emphasizes
the need for policy changes that support curriculum flexibility, professional
development for teachers, and an environment that encourages interdisciplinary
collaboration(Uzunboylu & Elgi, 2020).

The theoretical implications of this study suggest a reconceptualization of
Islamic Religious Education, one that aligns with both classical and modern
educational theories. By integrating transformative, adaptive, and contextual
elements, the curriculum proposed in this study bridges the gap between
religious education and the broader educational goals of developing critical
thinking, creativity, and social responsibility(Pulimeno et al., 2020). This model of
IRE not only nurtures spiritual and moral development but also equips students
with the necessary skills to navigate the complexities of contemporary life. From
a practical standpoint, the study highlights the importance of developing curricula
that are flexible and dynamic, ensuring that religious education is not static but
evolves with the times. It also underscores the need for teacher training programs
that emphasize interdisciplinary approaches and active learning strategies. These
findings suggest that by rethinking the curriculum and fostering an environment
of collaboration and innovation, Islamic education can play a transformative role
in shaping a new generation of Muslims who are both religiously grounded and
equipped to contribute meaningfully to the world.

Integration of Islamic Values with Learning Competencies

The research findings emphasize that integrating Islamic values with 21st-
century competencies forms the core foundation for the development of a
multidisciplinary-based Islamic Religious Education (IRE) curriculum. Islamic
values such as honesty (sidqg), trustworthiness (amanah), diligence (jtihad), and
tolerance (tasamuh) are shown to align with the essential skills of critical thinking,
creativity, communication, and collaboration, which are fundamental components
of 21st-century skills. This integration enriches the learning experience in IRE by
providing students with not only cognitive knowledge of religious teachings but
also ethical and spiritual guidance on how to responsibly apply 21st-century skills.
The fusion of these elements helps students navigate the complexities of modern
life while staying grounded in Islamic principles, ensuring that they develop as
balanced individuals who can contribute meaningfully to society(Marcos et al.,
2020).

The practical application of this integration is the use of Project-Based
Learning (PBL) methods, which engage students in solving real-world problems
while grounding them in Islamic values (Waite, 2020). For example, a class project
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on "Social Media Ethics from an Islamic Perspective" could encourage students to
enhance their critical thinking skills in discerning information, while
simultaneously instilling the value of honesty in digital communication (Dasopang
et al., 2023). By incorporating this kind of project, the IRE curriculum not only
focuses on religious knowledge acquisition but also equips students with practical
skills necessary in the modern era, particularly in navigating the challenges of
digital communication and the ethical use of technology. This approach
underscores the significance of a curriculum that is not solely doctrinal but also
responsive to the demands of contemporary society, preparing students to be
ethical and competent global citizens.

The integration of Islamic values with 21st-century competencies also
extends to digital literacy, where students are taught not only how to use
technology but also how to do so ethically in accordance with Islamic principles
(Ferreira et al., 2020). This is consistent with the work of (Behnamnia et al., 2020),
which emphasizes the importance of Islamic digital literacy in fostering healthy
media behaviors. The findings from this research reinforce the idea that
integrating Islamic values into digital literacy is not merely an adjunct to the
curriculum but is central to its strategic development. By addressing both
technical skills and ethical considerations, the curriculum aims to prepare students
for responsible participation in the digital age, ensuring they are equipped to use
technology in ways that are consistent with their moral and spiritual beliefs.

The success of this integration is largely dependent on the role of the
teacher, who must serve as both a facilitator and a role model for students.
Teachers are expected not only to master the content of Islamic teachings but
also to possess 21st-century competencies, particularly in technology usage and
collaborative learning methods. This represents a significant challenge, as many
IRE teachers still rely on traditional approaches that do not encourage creativity
and collaboration. This gap between traditional teaching methods and modern
pedagogical demands calls for the implementation of strategies that promote
professional development for teachers. Therefore, the research stresses that the
development of a multidisciplinary IRE curriculum must be accompanied by
efforts to enhance the capacity of teachers through targeted training and
professional development. By equipping teachers with the necessary tools and
skills, the integration of Islamic values and 21st-century competencies can be
more effectively realized, ensuring that students are both spiritually grounded and
technologically adept.

Ultimately, the findings of this research underscore that integrating Islamic
values with 21st-century competencies is not just an optional enhancement but a
strategic necessity for the development of a relevant and effective IRE curriculum.
This integration strengthens the moral and spiritual dimensions of education
while ensuring that students are prepared to face the complexities of the modern
world(Roome & Strategy, 2017). By focusing on both ethical development and
practical skills, the IRE curriculum can help shape a generation of students who
are not only devout and morally upright but also capable of thriving in a
competitive and rapidly evolving global environment.
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Figure 2. integration of Islamic values with 21st-century competencies
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The findings of this research emphasize the significance of a
multidisciplinary approach in the development of Islamic Religious Education (IRE)
curriculum, which aligns well with the idea that Islamic knowledge must be
integrated with contemporary disciplines. This approach ensures that the IRE
curriculum is not isolated but is interconnected with various fields, such as science,
technology, and social sciences (Hosnee Zainal Abidin et al., 2025). The theory of
Islamization of Knowledge, which stresses the need to integrate religious
knowledge with modern disciplines to ensure that Islamic education remains
relevant, supports this view(Fahrurrozi, 2024). The research strengthens this
perspective by demonstrating that the integration of IRE with disciplines such as
environmental science and social studies not only enhances students' academic
understanding but also helps them contextualize Islamic teachings in modern life.
Moreover, the research highlights the practical application of this integration
through methods such as project-based learning and Islamic digital literacy, which
go beyond theoretical integration and offer tangible strategies for developing
students’ skills and moral responsibility.

The study also highlights the relevance of a holistic education approach in
the context of Islamic Religious Education. (Zulhannan & Musyarrofah, 2024)
emphasized that a good education is one that integrates the mind, heart, and
skills, advocating for an education system that nurtures both spiritual and
intellectual growth. The research affirms this idea by showing how the IRE
curriculum can serve as a bridge between religious knowledge and general
sciences, creating a more comprehensive educational experience for students.
This aligns with previous findings by (Hegde & Nayak, 2025), who found that
linking IRE to socio-economic and environmental issues enhances students'
contextual understanding. However, this study extends the findings by stressing
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the importance of curriculum flexibility and teacher readiness in implementing a
multidisciplinary approach. Often, studies have overlooked the challenges that
come with adapting the curriculum and the necessary professional development
required for educators to effectively integrate various disciplines(Jusubaidi et al,,
2024). The research indicates that for the IRE curriculum to be effective, it is crucial
to ensure that teachers are equipped with the tools and support to apply a
multidisciplinary framework, thereby enhancing the quality of instruction and
student outcomes.

In terms of the curriculum model, the study found that a transformative,
adaptive, and contextual IRE model is more suited to the needs of Islamic
education in the era of global disruption. This finding aligns with (Nashori et al.,
2024) finding of transformative learning, which posits that education should not
only impart knowledge but also change students’ thinking and behaviour
(Hasanah et al., 2022). The research supports earlier studies, such as that by
(Efendi, 2022), which showed that an adaptive IRE curriculum that addresses
contemporary issues like digital literacy and global peace is more effective in
developing students who are moderate, critical, and socially responsible. Unlike
previous studies that mainly focused on a normative curriculum, this research
argues that the IRE model should not be confined to theoretical or doctrinal
knowledge(Van Manen, 1991). Instead, it should be practical and linked to both
local and global realities, thereby preparing students to face real-world challenges
in a way that is grounded in Islamic values.

The transformative, adaptive, and contextual model proposed by this study
stresses that IRE should be flexible enough to address the rapidly changing
educational landscape and the diverse needs of students(Mutammam et al., 2024).
In this sense, flexibility in the curriculum is vital for making IRE relevant to current
global challenges. The study suggests that the integration of contemporary
themes such as environmental ethics, social media literacy, and conflict resolution,
within the IRE curriculum, equips students to engage with these issues in a
thoughtful and ethical manner. Additionally, by emphasizing teacher capacity
building, this model seeks to create an environment in which educators can
collaborate and innovate, providing students with an education that is both
spiritually enriching and intellectually stimulating(Amalia et al., 2025). This focus
on teacher development aligns with the findings of other studies that stress the
importance of ongoing professional development to ensure that educators are
equipped to handle the complexities of modern educational demands.

Finally, the integration of Islamic values with 21st-century competencies is
identified as a crucial strategy for the development of the IRE curriculum in this
study. The research shows that Islamic values such as honesty, trustworthiness,
diligence, and tolerance align seamlessly with 21st-century skills, including critical
thinking, creativity, collaboration, and communication. This integration is not only
essential for developing students' academic abilities but also for shaping their
character and ethical understanding. By incorporating project-based learning and
emphasizing Islamic digital literacy, the study highlights how students can be
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taught to navigate the complexities of the modern world while maintaining their
moral compass.

Conclusion

The development of a multidisciplinary-based Islamic Religious Education
(IRE) curriculum effectively integrates Islamic values with 21st-century
competencies through a transformative, adaptive, and contextual model. The
curriculum goes beyond being normative, also fostering critical thinking,
creativity, collaboration, digital literacy, and a moderate Islamic character in
students. By incorporating various disciplines, the IRE curriculum allows students
to connect religious teachings with real-world issues such as technology, social
dynamics, environmental challenges, and multiculturalism in a practical and
applicable way. The integration of Islamic values with modern skills not only
enhances students' understanding but also equips them to address contemporary
issues. To ensure its effectiveness, it is recommended to develop empirical models
through pilot curriculum trials at different educational levels, provide intensive
training for IRE teachers in cross-disciplinary and digital literacy competencies,
and secure institutional policy support to promote collaboration among teachers
across disciplines. These steps will help implement a multidisciplinary IRE
curriculum that is both effective and sustainable, meeting the needs of the
modern world.
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